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ABSTPACT 

Because of the liversity, range, and coabination of 
disabilities at the Center for flaltiple-Handicapped Children, 
operated under the auspices of the Sew York City Board of Education, 
a unique instraeent was needed for assessing functional levels, 
setting goals, and charting progress of handicapped children In 
special education facilities, regular schools, and institutional 
settings. The jor functional areas brought into play in a child's 
daily lifa were defined and the following categories were delineated 
as parts of the Individual Pupil Profile (IPP) : (1) Intellectual 
Functioning, (2) Acadeeic Achieveient, (3) Perceptual-Hotor Skills^ 
(ft) Physical Functioning and Self-Help Skills, (5) Coiiunication, and 
(6) Social-Baotional Developeent. Building on existing studies, and 
by consulting with area specialists, rating scales were devised in 
areas where existing Measures were inadequate. Specifically, scales 
were constructed to assess achievesent, coiiunication, and 
socia 1-eiotional development. For the areas of intellectual 
functioning, percep tual-»otor skills, and physical functioning, 
pre-eiisting tests w*>re Modified and incorporated into the overall 
structure. The IPP designed to (1) h«»lp to focus each professional 
involved on the specifics of the child's behavior and function, (2) 
encourage group thinking and lead to a coiprehensi ve diagnostic 
picture, and (3) establish current levels of functioning and lend 
itself to both ongoing assessiont of progress and to prescriptive 
teaching* Both the instraaent and aanual are included here. (RC) 
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CMHCSCAIE ACHitVEMENT' 
(Chwck »t»rnt wh«th apply AckJ cor'tmentv^ 

WRITING 



ri 

u 


(\ 
u 


0 


0 


U. No dbihtv to hold ptjfK.tl Of Cfdvoft. 


n 
u 


u 


0 


0 


T ScnbDIttv 


0 


0 


Q 


Q 


2 Cin copy tfeTfiCdi l»n« or Cfrci«. 


0 


0 


0 


Q 


3. Cjn copy two letfws. 


0 




0 




4. Cjo f.opv riAiTie, 


0 




n 
tj 


0 


S Rrt<x><jfu/»ib<v wrtltfi iif^X ndtrm |w»ih<jut nnxJel cofrtfC? ^t>t3llirKj) 


0 


0 


0 


0 




0 


0 


0 


0 


/. WiJtes Jt %4sl lhre<* /i^jr<h (wuhoul mfxM corn-rr spfcUnKj) 


0 


0 


0 


0 


&. Writa* 4t hjWt Ion words (without model correct ^pvllirK)) 


0 


0 


0 


0 


9. Mijttojfxjfuliv combuiei two or more wofdi. 


0 


0 


0 
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10. Wnt«» twr.) Of mor-f r<;|jte<l wnttfi»Ct>i. 



(Scort? lotjl riumb^^r checkuf-J) 



OA^eS HEADING 
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0 


0 


0 


0. 


Cjnnof r«aj<)ni/j> nr idtinlity Simpli? coj-tcrnt^ pjclur^fs |« g . tx>vt 


0 


0 


0 


0 


r 


Ca»^ TtfCtMjf^i/f? .if,(t idmtti^/ s»rnpl»f cor»Cr*;tf» pictur»»^ (e.^., hoy) 


0 


0 


i"J 






Able lo <ntt?fpftft iimplrt action in p)ctur«fH 


0 


0 


0 


0 


3. 




0 


0 


0 


0 
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Mjtchir^ fifttws 


0 


0 


0 


0 


'i. 




0 


0 


a 


0 


6. 


Namers it lt.jM 10 |iiTl.»r^ 


0 


0 


0 


0 
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C\»n identity IQor mor*; word-i 
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0 


0 


a 


fi 
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0 


0 
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9. 


Hjs ;ir|ht vocabulary of Jt kJ-it ?6 wnrds 
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10. 


Re^k bookt middlM ?nd '.jrj<J<' !»rvf»l to 'jCpyr 2nd tjr.idt? Irvol 
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OA res 



0 0 0 0 0 No Mumtwr ajiKnpT 

0 0 0 U 1 Hji »,o<^ept i)t onu (q»v«n (tJit ottu bliji:k or. iv\\n*t*,i] 

0 0 0 0 2 Co»vc*?ptuoJi/tf^» fjt*| iini hltltf in r.Ofnj>dns<Ji\^. 

0 0 {] U 1 CtJiu-.Kptujh/trts fTujf B VHf mjs ItfS'j tn coffHVdP tu>ns. 

0 ^ CI 0 'I. CMJuf-i two ofJtf^^'tt. 

0 0 0 0 S Coonti b ubMrttv 

0 '-^ *^ 6. VU ntally j(J(>i nn»j !o j fHjfr»h<rt up fu 5 

^ ^ 0 /. ^ r»iiV¥t .MjfT-tKtr frjcr^ iri ,HJdftion through 5 

0 0 0 Of' '^.'Hji^s iHifoDef fjcii ifMubrrjciion throu'^n 5 

^000 '} Kfn)\A^\ numt)«jf fjcti ti> 10 to ^KTH)!*" jtklitio'. jntl -uihrrjction 

0 0 0 0 !(.) yf<pfuiin(j k(j(i<:t*pT fif mulliphcatKjn ( ;^ K 2 for ♦•«arTuH»»> 



DATES 



riMt: CONCEPT 

^5 ^ 0 0. No i:ofH:««pt of inn*?, 

^ 0 V Con^:eptUd)l/e^ now versus l,n*tf . 

0 0 2 UfvW stjfuJt conc»fpt of dwv aruj niqhi. 

0 0 0 3. Can tftll how o»(j he .t. 

0 0 0 4, Conceptujii/M tOdJV, Jornof row. ytr^ttfrttav 

0 ^ 0 6, Differ enffjtFJ^ v. rek (J;»v^ ffom w««k end^. 

/. Njm*fi iljv^ of lht» wwk in orrfur (by rufrtl 



0 0 0 



^ ^ ^8, T-flh tjm« in hour umi';. 



0 0 0 



0 0 



1. A<^)f:itil»*n hoor% of thf» rJay wjth sprcif:r jcrriifmn . tO 00 time for ]*i.ct;\ 



0 10. <rn>w'; cyck of lh<? w»»»?k (i e.. which ^t.iy ?-,-tow^ jnfj pr«^(*'i<?s which) 
(Scorn roMi number rh»H:ke<l) 
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I ANC.WAufe 








• 1 
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I ANCt;A(;fc 


1 
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• 1 
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C A 




.11 lo'UrC" uf< 



I A/ r.<:i,i.ir < w 



•l Why. 



">l.(MMAH y 



SUMMARY 
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UAfE 



CMH'XALfc COMMuNlCAitON 
HtCtPriVt LANOUACifc NOIV VfHBAL 



0 0 (} a 



I UtHltrf lUrMii tim^>i(» a^tturmi co'^nrnancj^, (i* 'j , " \a tjown" 



0 0 C 0 



^ ^ Abl« to toUow simplH 4j»}^tur»Hl <:onwOTwr«jn le g . "it <-j j roid (j^y Yuu nttui , 

^ '-^ Arjl« to to Mow compJrtx (jeifurwl ctxwtff \^rKjf». fofrnjl vqr> UfKju*»<j»' jntJ/or 



iwecEPTtyj: langua(;f vhrbal 



^ 0 0 0. No vtnbal cornprtthernton. 

^^^01 Ufxlwf iijncli »»mpl« commdnrt*. f^. uTtlown") 

^ ^ ^ ^ ^ UrxJwtt»n<Jj MfMt. 2 p*ft difMrtKMi*. (« g.. "CloM th« cH^or and come htttv") 

^^^03. Un<!«fMi#rHh »impl# convwMtion {pf»-«:Nx)i Ufv«JJ 
^ ^ ^ ** UnfierttarxJ* "ffvirrvdav" convffrwtion. 

^ '-^ ^ 0 ^ UrxJetuJindt complex conv«f Virion rncludiog ibstfACTton arwl 

conceptuali/atton. 

(Score 2X number checked) 

^^f3. f SS ly 6 L A NGJLjf AG e J^^ 

DATE 



0 No communication other than to convey displejUire or pc »m(tjwe wanu ^nd nemJs. 
(e q . M:fMm%or cfiei when dupieawd, ^ribt for whet he wenn, etc.) 

! lnd»c«tei n^rsds or emotional reectwns by approrrt^te faciei, Qestur eJ or vocal 
respoo«rs, le.^|.. laughs, qrimmacei, take* Adult h4nd and pulli towardt doof, etc ) 

2. Utet iimple qetrure^ to communicjte rmft or convey umple jctivity, (e.g.. 
cmnTorrMmi?! eatrrx) wh*n Hungry!. 

3. Uwrttje^ture to exprevi prefi^^encM and mof** complex or wr^uentrat .Krtivjfy. 

4 Able to cjwry on limple '*conv«f wt>on" through gesture. c»ntom.me or be<j.nn»ng 
Yiqn lan^MjQe. 

5 Cjfffe^ on complex wjrwefvation throiiQh tK)n Ijofjt)^ or WT>tin<j 
(Score 2'< number chi»c*ied? 



0 0 0 0 

0 0 0 0 
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0 0 0 5 Appff4f4fH:* of iictioM -vtirtJ^ jr^f l^c;^ ! ;;^fi'.«s, tfl , out/* "rn^fna hofnu, " 

'-^ ^ ajnn«ctirit} ^nij irxxtifym^j worfJi, («f,q , "want to go hom« " "bi<3 bait," 

■'Pftatty dmsi, ' •tc). 

^ ^' Q ' t-*'^" '^^ ;imt)l« tt<pos»fOfv tp«t«!>*:h. "I Uk« thtt 1J09. W.inT to Xikv it horn* '*} 



0 0 0 

0 0 0 

0 0 a 



0 


0 


a 


0 


0 


0 


0 




0 


0 


0 




0 




0 


0 


0 


'•J 



8 Bt6ii\nnitMi u«j of ten** dr>j yrdr '>.HK:al »trucTuf« {«ynTacT»Cdl if^uay©) 
Comfr>un>G*l«t dtjequ<j?<!iv. but <vith paucity of Uf>q«*3gfl dtxi fieqo«fnt 
.v'iMcttcjl errors. 

J Uw» convvrnjTkOf.dt n>«f>':h eff«:tiv«»v jnd gr* iiiy corr«t:Tlv on t»mp|<! (ev«l 
?0 A'h(I .-}ifvrjk>o«rt! Ijrxjujx}*) inclutJkfuj .ibiltty !0 corv^-v Jb^trjcT o* conip^^K >(.le;n. 



? L.rn.r.Tt| rr«'Mujjbthry wTv«fr*» ,1 / ..jf •^r ^ ^«.ry tv,,or vo<i» rjiohfv, *«fc 
wit^* -nfrtlJigtrnfiry 
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C A 



3 A/T'r»u(.fTit)i, 
Sr. If... 







C A 


Date 


C-A, 






C(>mmfrnt\ 
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i 

i 
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i 


















i 

i 










1 

I 

6. Toiliftrntj i 

! 
1 




i 






) 

i 
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B^fMd on Motor 0»v<ffk) or"' '..^r 
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VI. SOClAt ' cMOTIONAtO£VE:.OPMENT 
(Sccrf«i rtiw to CMHC vc^U ranging from 01k)w} through lOlhtg^,) ) 



TEST A«fcA 
AOAPTive 

agHAyjojR 



2. 6moho#»iil T.>r»< 



3^ C:(|ci f ur>crion 



'9. Art4r<U)m^ 



?*U^_ 

^ SCOR6 



rOTAL SCORE 

MAlAOAPriV£ 
BtHAVIOR 



2. Anff 4i><J/(»/ j 



1 W«thilr4W4l 



4. SCMt^wotypur) jnd/or 



C>V; 

COM\J£NTS 



Datjr 

scofle 



.-.,^CA:-. 

COMMENTS 



TOTAL SCORf 



StlMMAHV 



DATE 



SUMMARY 



DATE 



EKLC 



15 

13 
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0 pt) 
0 
0 
0 
D 
0 
0 
0 
0 

0 

c 



0 
0 
0 
0 
0 
0 
0 
0 

0 
0 



C.'MHC SCALE " ADAPTIVE BEHAVIOR 
(Check <*n whtcn 4pp4y) 



M pt I 
0 
0 
0 



0 
0 
Q 
0 



<2 Ptl.) 
0 

0 
0 
0 
0 
0 
0 
0 



2. "Pd/4l(«r' plJvt with oiher chiWren 

3. Spootdneouifv pUv^ or ^Of kJi with uf>^ or rr^r chiW 

4. Plays Of work I cj>oP«r«tiv«lv ir> or4}3ni/et) cl4S» acrivttv 
5 wiltu)/] to Uke turns, etc. 

6. H witlifKj to n«tp «wh«r» ivkwJ. 

7 Volunijf >iv o^fflf? AiMtldncv or tkxs-s things for other r 

^ Appifjri JT oate with arvd frtfjntily tov^fOffM uofamHwr chtWrcn 

9 Sttenu A^N^f^A 4nd onn^Mi^trdte of oth«r»' f»«lir^t. 
TO Tn*! to ur<liif'!iaru1 oth«rt and i& empathittir. 
(Score • rr)rj) number points) 



n. EMpTlONAL TONE AND STABILITY 



Oiite 



0 
0 
0 
0 
0 



0 
0 
0 

0 

0 



Dir» 



R.j;e«y 
M pt } 

0 

0 
0 
0 
0 



(2 prv} 
0 

0 

0 

0 

0 



t Affect jpofrjpr;jt(r to ^n^jforirr -ntjl ^ttuafiOfi 

?. Frof* of ur/Jue mcxxl flitctuJTion*, 

3. Ptndiv» dffffcl (aopiJjf 5 cheerful ;»nd pkawnt) 

4 R<k:ovw% rjuickfy from d)v»ppointm»nt or fjjlure. 

5 EvtdfrH:« jpCffHJr.jfr wjrmth md re^poni/vcrw^i. 
(Scwff rr>l4t ntjmb«r of pnmnj 
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(1 Pt.) 


{2 ptsw) 






0 


Q 


n 
u 


ti 


Q 




u 


0 


0 




U 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 



AOAFTlve BEHAVIOR 
iChtck 4ll which »ppfy) 



1 Accvptl IwnrtJ. 

2, U 4b)« to *cc»pt d«tav4 m ^aiifictftion. 

3> li dbl« to imioy hirp^elf ^nd **h4%« fun.'* 

4. Tike* »niti»tjvi» in pUmung own tim« ind activiti«t, 

5 CofTc»ntfjt« on d tdik «nd pttrs«veres m face of dffftcuttw. 

6. dn contmui* to function m stress fiiuattons. 

/. Ch<inn«U or «xprems 4ng«r of a9gf euion conjtructively. 

8. AM* to diiert wif jnd lake mttidtive in a group utuation. 

9 Showi jbihry m socul iituat»or,> to v!« felaiionshfp b«tw«en 
owr» btthrfvicr ^nd conj<qu«nce*, 

10. Olh«r (eg -•o-^^ppfopf »*jte beh^vrof . f€4list»c goal*, creativity. 

•njrii*j of humof. if>g«rHjitV- etc.). 



(Sf:tjr<y - j lot^l numb«r of p(jintl) 



Ojt« 



0 
0 
0 



0 
0 
0 



Check tt\n hlg^t^lt thjT jppln 



0. E xtfflm*»lv hvpffoctrve intl di«roct»bltf . car' focui only 
rnomenrarily 

1 t«irrmuly hyperactive arnl clutractiW*- Ni? c/in be task or«<»nted 
up to 5 minu?*'t y^iih tup«!»rvision. 

2. Hyper jctiv** a<^d distrjcttbl*. biif can b<i«fly (up to 5 frtmutes) 

C,»n b« goal d«f»?cr«d w»th ttioerwivon tjp to 15 m»nufei. 

4 Can b** ^jl <ttf ffct-d wtthout ttjp^vmon up to 15 mirxitr^. 

5. Caf» vu'jta^r^ -joa* directed activity until corrvpJetion of tatk 
(owtr hourj >ivtth minimal son<»rviMon. 



IS<:or« - 2.x ittfm numbrrl 



17 



15 



iNotvtDUAi f um Ptoriis 



(1 ptj 

0 

0 



0 
0 



0 
0 



0 
0 



CMK - MALADAPTIVE BEHAVIOR 
ICh«ck a(l thii? «p^v; note sp«:if « b«h4vior) 

» VIQUNT/DeSTRUCTlVE pCHAViOft 



Oat tt 



0 

0 



0 

0 



0 
0 



0 
0 



t. Aw»4»«v« towa#<<« oth<f\, mild. {• g.. pusSie*. lUpt. hitt, «c.) 

2. A9gr«iaiv« cowardit oth«r\: >«v«rr« {• g,. kicking, bitina scratching, 
uiing object ^ w<wi>on. «tc.). 

3- AQ9f€*cion obiect^*ir«cfed. (eg., rhrowi rh»ng» around room, break* 
toy*, rip* cloltt«. /ttcJ. 

4. VerbijIW *oor*u»v« Nih^viof . <e.q., screams, ydlt. cur m. ?hfea»nj. etc), 

5. Oth*f (iT.q., r<imp«r tanuumi. etc. J. 
{ScOf« ~ total number o^ points) 



Oat« 



It pt) 



12 Piv) 



Ojtir 



1. Phystcaltv or verbaity murfmn with oth«t'activiti« {n.g.. knocfcs 
ov«f th«tr work, disrupts group, grabt material, inttrruptt. tftcJ. 

2. Verbally dastructnw or antaQOnistic (e.g.. t»as«s. mocks, mimci. 
provokes). 

3. Resists school ruhf5 ar^i/'or routints (t.g.. cannot wait turn. do«^'t 
h«lp clean up. r«fuf«s to participate, etcj 

4. "Uses p«opl«" ta g.. mantpuUtes othars. damands j«rv»ct. bossai. 
war^ts own way. etc. ). 

5. Other (e.g.. runs out of room, steals, lies, etc J 
(Score - totai number o* points) 



III. WITHDRAWAL 



EKLC 



tpt.) 



0 
0 
0 



(2 pn.) 



0 
0 
0 



fl DtJ 



0 
0 
0 



C«nerat|v 
(2 pti.) 



0 
0 
0 



r Self absorbed (seems unaware of surroundings, absorbed m 
fantasy, finger <ilav. etc.) 

2 Unresponsive (apathetic, difficuif to contact, shows little pra^wence 
for or^e child or adoft ovar anothei J 

3, Prefers solitary activrtv 

4, isolated or tnept m social situations ■ lacks locial skills 

5, Shy. frightirned. or withdrawn with strangers or ,n unfam.liaf 
surroundings, etc. 

(Score - total numttt of points) 

18 
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ii ptx) 



CMHC SCALE - MALAOAf'TIVt SeHAVtOfl 
(Chock dli ifwt dppiy. not« ipecftic t«*fvdV)Of) 

{1 pt) 12 ptv) 



t. lrtAppropru!e «<pfws»ori of <iHec(K>n (e.g., jquw^ifig, touching;, 
fitfogifHj onro others «nc.). 

2. CrgghfUi or J<>ughir»g in«itx>fopf lately gr rejWdterj «!trfttOtvp^ 



3. 5t«r*otyped phy>jcal mdnrwf ism^ arx) posturing (w.q,. rockjng, 

4. S«lf ioiurjoui stereotyped maon#»nwT»s (scfatchei. bttei w»f , 
hi« hjjr outl»rwj. etc.) 

5. IrMpOfOpriaie wntory enplofation (e.tj . tmelhng. nxjuthirxj. 
jtroking, etc ). 

6 In4t»p#upf i4tit behavior 'o terms ot aqu exfWCtarKiei (e.g.. 

MCM:i»ve crying or infantilism, injppfop'idle wxriji behavior, etc.). 

/ \NarHittf\ jwtfv from group or out ot room (e.g.. se«m% to lose 
fooix <»hd wancier atmle«Iy, etc ). 

8 Ap(war\ to be reipondiixj ;o imagiajr y stimuh (e.g.. !dlkjr>tj or 
Ii4t«n}pq to an imaguiiiry character, etc.) 

9. ^xCiissive tJuKiity or rttjKiity m thought 'voce^ies (e 3.. 
^mrwvmate? or dwells on jn idea or exhibits a (ootenew of 
dSfOciation. etc.). 

10 Other {*• g., m^',turba?t<in. taking oft clothing, luddcn \hrieking. 

wertinfj, 'rf)ifing, etc). 

(Score f total number of points) 
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THE tNDIVtDUAl PUPIL PROf ILE 



The Indivtdool Pupil ProfHe grew our of rhe need for evaluating and cKortir^ the progress of the 
unique popuFotior^ at TKe Center for MoltJpIe-Handlcopped Children. Thij school i$ operated under tlie 
ouipicei of the Division of Speciol Education and Pupil Personnel Servlres of tfie N.Y.C. Board of 
Education. It was estofaliihed to serve the needs of those children whose multiple disabilities mode tfiem 
ineligible for existing special educational facilities. The Center focuses upon diognosis, education and 
hobi li ration. 

The children in this Facility present almost ffie enrire gomur ot disobiliries for which special edu- 
cation hoa been developed. The population includes children from rhree through eighteen years of age 
with a wide range of Inrellectuol funcrioning from severely retarditd through superior, ond multiple 
physical, inreliecfual and emotional disd^i lities. There ore children wirh orthopedic handiccps, includ- 
ing almost total Functional disability, as in severe cerebral pohy and musculof dystrophy. Many of the 
children hove hearing and longuogc- disorden. There ore olso children wirh visual deficits, neurological 
dysfuncrion and many wirf> severe emorionol problems. 

While many mitTumenfs and methods for evaluating hondicopped children have already been 
developed, fhe diversity, range and co^nbinotion oF disobiliries ot rhe Center colled for a unique instru- 
ment for assessing functional levels, serting gools ond chorring progress. If was for this speciFic purpose 
rhot we set abour constructing rhe Individual Pupil Profile. 

Wh.'l^i ;f woi designed for assessing children in special educarionol faciliries, ir was also plonned 
for wicjtjr u'.e wirh cnildren in rtjgulor ^chooh or in Inst! turlonol >>rring>. 

In planning rhe profile, we arrempred ro define fhe major funcrional areas brought into ploy In a 
child'i dcilly it'f-e. In fh,'-, conr^'^r we dollneorcrd rhe following coregorie-i; 

1 Inrellectuaf Funcrioning 

II Academic Achievemenr 

in Perceptijal-Moror Skills 

IV Phyaicol Functionirvg ond Self-Help Skills 

V Commun> cation 

VI Social -Emorionol Developmenr 

The aim was ro prt-senr, under one cover, os comprehensive a picture as possible, one in which all 
rhe personnel involv^jd wirh rhe child could contribute rheir findings. We were also inrerested in pre- 
senting rhe doro in ;uch a way rhor even qualitative observorions could be translored into quantitative 
form, rhus making Ir possible fo chorr a child's progress more precisely. 

In exploring rhe reus and scolei already in use, we found rhem either too limited in range, too 
selecrively focused, or i noppropriote fo/ our popuforion. For example, we could not odmlnisrer a stand- 
ard achievemenr rest fo a child who could not monipulore a pencil, a child who could not hear rhe 
insrrucrions or o child who could not respond verbolly. 

Therefore, boildlng on alreo<iy existing studies*, and by consulring area specialists, we devised 
our own raring -.coles in areos where we feir that existing measures did not meet our needs. Specifically 
we construcred icales ro asses-, Achievemenr , Communication ond Social-Emotio nal Devclopmer •. For 
the or- r. of Inrellecruol F,jncrIoning, Perceptual-Motor Skills and Physical Functioning, we weri able 
to ->oo;fy ore-*?xisting reUs and incorporate them inro our overoll structure. 

The construction rhe scales was approached with rhe aim of formularing a developmental series 
of graduated skills bosed on readily observable behavior. In doing so, we starred from o ooint where the 
child had no observable ability In an area and worked upward, by progressive units of achievemenr. 
All scales were construcred ro ronge from a base of zero r a high of ten. 

The Achievement Scales consisr of 1) Reading, 2) Writing, 3) Number Concept, and 4) Time 
Concepr* These scales stort with no ability in the spec.flc area, e.g., "no concept of time, " and 
extend upv^ard rhrough what is usually considered middle to upper second grade level, e.g., "Tells 
time up ro 1/ 2 hr. units. " An ottempr was mode to moke the steps between intervals approximately 
vqual. The cut-^ff point of middle to upper second grode ^as decided upon since it was feIr rhot beyond 
fhi% level of ochievement, asses-.menr could be mode with *»xi sting marerloh. 
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Th-s CommunjcQtlon Scoles are detiqiwd to emeu Receptfve LonguoQe^ Cxpmtsivy UmmoQt^ and 
MecKonles ol Spe<ich > The ExprtrtsUe and rhe RecepHve Longuoge oreof wm,tn tum^dlvided Into 
INiooWef^r gyd VerBol components, tKirt moking if possible to rote communkotion skills in ony chlld^ 
even though he may be totoily without jpeech or hearing or even unoble to use his hands* Again the 
scales bose at no obil'iry in the area, e.g., '*no verbol compfehenjion" and progress in normal develop- 
mentol sequence. Hert, however, the scales reach average functionol obility relative to oge -expectancy. 
The section on Mechonics of Speech follows the Form in general use by speech-fheropists and is com- 
prised of Inteingibtlily , Voice, Articulation and Rhythm. Of rhe-ie only intelligibility is scaled, while 
the other factors are described qualitatively. 

The secfiac on Physical-Functioning and Seif-Help Skills is divided info two main areas: 

I Physical Functionol Stat\js 
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If Motor Development ofKl Self-Help Slcilf^ 

It was devi-.ed in accordance wirh standards of evaluation used by physical and occupotional 
therapists. Under Physical Functional Status is included I) Gross-Motor Skills (Ambulatory activities), 
2) Ro nge of Action , anJ 3) Muscle Strength. The Motor Development Section uses a starKlardized Instru- 
ment which rates self -help ski lis In terms of oge levels. 

The Social -Emotional Scales are divided Into two main vecrions: Adaptive Behavior and Mol- 
odoptive Behavior. Each of these, in K/rn, is divided into four components: Adaptive Behavior Into 
1) Sccialliotlon, 2) Emotional T'^ne and Stability, 3) Ego-Function, and 4) Attention. Molodaptive 
Behavior into I) Violent and^ or Destructive, 2) Anti -Social and/ or Rebellious, 3) Withdrawal, and 
4) Stereotypeci and/ or Inappropriate. 

These scales presented a different problem from those on Achievement or Communication. Social 
and emotional odjustment does not lend itself so reodJly to developmental gradients; and for the section 
on Maladaptive Behovior, developmental grodientn would be inoppropriate , We did, however, construct 
rho -scales to maintain the convention of scoring from a low of zero to a high of ten, and, os far as pos- 
sible, the descriptive items v^ere arranged in progressive steps. 

All the scales are in descriptive term:; and easily understandable so that a teacher can use them 
effectively on her own. However, where supportive personnel is available, it is preferable If sorre of 
the scales be filled out collaboratively. The Communication Scale is best filled out in conjunction with 
a speech therapist, and the Social -Emotional Scales done jointly with a social worker and/ or psychol- 
ogist. 

As mentioned previously, we were able to Incorporate pre-existing tests into our overall structure 
for the areas ot Inrellec^ual Functioning , Perceptuol Motor Skills , and Physical Functioning . The sec- 
tions on Ir lectual Functioning and Perceptua^-^f^otor Skills would usually be contributed by a psychol- 
ogisr who con administer opproprlate Individual tt^sts. Additional contributions should be wade by the 
teacher, occupational ^herapist, or other pernonnel. The section on Physical Functioning and Self-Help 
Skills was designed -►pec iFr colly ^or use by physical and occupcfional therapists but. If necessary, con 
also De d descrlpfi ve!/ by rt»achr'fs. <For more detailed descriptions of the scales and their use, see 
Appendix A and 3. I 

In df»slgning (hi; Instrument, 1^ was our Intent that It ;orve three major functions: 

1. That th'? preparation and use of the Profile, In ihelf, help to ^ocus <?ach 
prof*?ssional fnvolvf.Hl on the specli'lcs of the child's behavior and function. 

2. That ^he fVoflle er^covrtjqc cjroup thinking and fcod to a compreh^^nsl ve 
d!<DCjno5t:c pichjre. 

3. That tho Profile establish current levels of Functlon'nrj anci lend itself to 
borh onqoinq assessment of progress ond to prescriptive touching. 

After tfirf^e yeors of 'j%e at the CMHC and on-goinq revision and rertnnrr.f^nf , we ' ^ : ^ounri tha^ 
the Instrument cioes, in foct, serve these purposes. Teochers, in oorticular, hove Found rr^e sco'es helpful 
in focusing attention on the specifics of behavior rafher fhon on generoHzotlons, e.g., "Johnnie resists 
participation In the group and prefers solitary activities, ' ra*her than "He is a difficult, stubborn child." 

In staff-conferences on individual children, the Profile serves as the Initial structure from which to 
proceed. The various disciplines contribute their findings and tbe resultant group -process yields a compre- 
hensive picture of the child's strengths and weaknesses From which future educational planning evolves. 
To complete the process, a summary sheet is used to Integrote the findings of the various disciplines, and 
to provide dicsgnostic and prescriptive statements, Thus we feel that the IPP has dual value both In the 
process of preporaMon ond as a comprehensive evaluotlve ff^Qort. 
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^EAO - App^rnHx A * 1 

Profile DescrtpHon & Inslrucriom) 



ID£NriFYING DATA Profile P.) 

T^e Indlviduol PupM Profile wcw ini Holly developed wirh a view towards the multiply handicapped 
child. The diognoiitic data in this section although primarily medical Is deWved from on initial multl- 
disciplinary conference. 

Ir coune of working with a child, there Is frequenrly j change In the diagrvostic picture ond 
space is therefore provided for reassessment. 

Schools, agencies or insriKjtions might fir>d U desirable to modify this section according to their 
Own needs. 

SUAWARY SHEET Profile P. 2 

The summary sheet Is placed at the beginning of the profile for easy access. It is intended to 
present a comprehensive, dlognostlc and descriptive statement on the child. There Is also a section to 
record pertinent Family History and the Current Home Situation since these ore clearly relevant to a 
child's school adjustment. (In most settings this latter section will be contrlixjted by the social worker.) 
The summary can be contributed by the p'<ychologist, social worker or whomever else the school designates. 

RECOiW^^ENDATIONS Profi le P,3 

In rfiis section ^pace i-. provided For progrom recommendations in the six major areas of focus. It Is 
Intended to be 'J^ed as a vehicle For recording ri^e results of cj staff ;::>lannlng conference regarding an 
individual child. 

Here oN staff Involved yvlth the child may contribute their thinking and jointly arrive at a pre- 
'♦crip five plan. Th<^re i*. an cjdjacenr lection for p/ogress notes in each area, in which effected changes 
and further plans may be described. 

At the bottom of the page rtjcomrrif^rndationi may be made a^ to changes in class or school placement. 



INTELLECTUAL FUNCTIONING Profile P. 4 
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The section on Intellectual Functioning i> used for repor*' *> t the results of standardized Intelligence 
tesh odminiitered by a psychologist. 

Sufficient ipace is provided ro record the results of repeated evaluations for comparrrfive purposes. 
It also is intendt^d that descr'otfve data, os w^U as test scores, will be recorded. In addition, there Is 
space provided for recording the results of prio/ testing. 

Appendix 3 

PERCEPTUAL MOTOR i Pr ofile P. 5 

This section \% used for recording the assessment of visual •motor functioning. We specified the 
Bender-Gestol t * as the test of choice iince it is the measure in most common use and can be scored 
quantitatively (using the Koppiti methf^d**) as well os /I elding rich qualitative data. 

A; on alternative measur*?, we specified the GeometrMj Designs subtest from tht: WPPSI*** for 
those chiivUKn who may be either ^oo /oung or who e-.idence such extreme difficulty in visual -mo tor 
functioning a*-, ^o be below vcorable level on the Bender. The child's performance is noted in terms of 
funCtiorKjl age-level rather than standord score which enobles the WPSSI to be used even when the child 
is abo'/e 7 years of age > 



* Bender, Lauretta. Bender N Aotor Gestalt Test . American Orthopsychiatric Association Inc., 1946. 

** Koppitz, Ell lobe tfi M. The Sender Gestolt Test for Young Children. New York: Gnjne <^ Stratton, 
1964. 

Wechsler, David. Wechsler Preschool & Primary Scale of Intelligence. New York.: The Psychological 
Corp., 1963. 
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TK«« fwo should be odmmutered by the psychotogUn however, ?n this section, tho tMcW, 

*e occupoHoncI fherapJsr and ony ort>er qppfoprJare penoonel moy odd pertinent dohs and their own 
desert pHve commenr. 



SUPPU.MEN f ARY PSYC HOLOGICAL TESTS Profile P. 5 

TKh ^ecfi'on used for recorxJina rhe resuih of diagnoific resfir^g nof covered in ffie previoui $ec- 
hons, for example projecrive resh, rDore r^Ctned dlognosrlc cmeism^nf of languoge disobilify. diogoostlc 
reodiog fears, «>rc . 



ACHIEVEMENT DA TA SHEET Profile P. 6 

The Achievemenr lecfion is ut*?d fo record Hie results of boffi srandordized ochievemor* ftj5h ond 
fbe CMHC scoleu. Tlie Wide Ror^e Achievem^nf Tesf^ was designo^ed os fbe preferred srandordized 
measure ^fnce if is applicable fo o diverge popu^afion, is designed fo sforf of a pre-kindergorfen level, 
and is easily odmi nisfered , However, if is expecfed fbaf ofber sfandordized fesh may also be used and' 
space is provided for recording results. The page hos been organised fo provide for recording fbe resulh 
of repeared evaluafions for conaparafive purposes. 



ACHIEVEMENT SC ALES Profile Pp. 7 d 3 

The CMHC Achievement Scales are dtv}de<i into .Hjr mcjor arecs: 1) Writing, 2) Reoding, 
3) Number Concept, 4) Time Concept. 

Each scale h composed of ton steps ranging from a low of zero (no observable ability in the area) 
to o high of ten (opproximotely middle to high second grade level). They are constructed in a develop- 
mental series of graduoted skills based on reodily observable behavior and an attempt was mode to keep 
the developmental internals betv^een steps approximately equal. (For age and grade levels corresporKJing ' 
to ochievement scale stepi, see Ap;:endlx B.) 

The teacher is responsible for these scales and rotes a child by checking all steps which the child 
has mastered. Toe score for each section is derived from the total number of items checked and is 
reported on the Achi.-vement Data Sheet (poge 6) with an appropriate comment. 

The Scales are M?t up so fhat they may be used for four successive evaluations, allowing for a quick 
visual assessment of progress. 



COMMUNICATION DATA SHEET Profile P. 9 

The Com^municotion section is designed to ossess Receptive L onguoqe, Expressive Languoge and 
Mechanics of Speech . Receptive and Expressive Language are, in turn, broken down into Non-Verbal 
and Verbal components. Each has a corresponding scale. The scores from these scales are recorded on the 
Communication Data Sheet which is divided into two sectiom to allow for an initial assessment and a re- 
evaluation. The summary statement at the bottom of the page is for the purpose of pulling together the 
data and formulating on individualized language program. 

The non-vfrrbol scales should be omitted if the child communicates verbally. (Originally, we hod 
Included both verbal and non-verbal scales for all children, but found that the results were misleading 
since the verbal child does not have fhe need to develop non-verbol modes of corimunlcation. Resulting 
low scores in these areas, therefore, did not reflect the level of overall languoge development.) 

The section on A/\echQnics of Speech is comprised of Intelligibility Voice , Articula tion, orxJ 
Rh^j^tlTT^. Of these only intelligibility has a corresponding scale, while the Zif^ ore hanoT^dTby descrip- 
tive comment. 

The Communication section was designed primarily For use by a speech therapist. If a speech 
therapist i; not involved «^;th a child, the teacher can rate the child on the scales and odd descriptive 
comments on the other items. 



* Jostok, J.F. & Jastok, S.R. The Wide Range Achievement Test, Wilmington, Delo.: Guidance 
Associates, 1965, ^ 



COAM^UNtCATION SCALES 
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There are five Comir^unicarlon Scaled; 1) Receptive Longuoge-Non-Vorbal, 2) Receptive Longuoge** 
Vorbol, 3) Expnwsive Longuoge-rion- Verbal, 4) Expressive Larujuoge-Verixjl, ond 5) Intelliglbiliry • 

Each *cal« is de5icjr:ed kj that fbe n:orei range from a !ow of ^ero, representing no observable 
ability in the area, to o high of ten which repreienh overoge funcfiooal ability relative to age expectoncy. 

A'i mentioned previously, the scales were designed for use r a H>eech theropist but can, without 
difficulty, b»* used by orber school personnel. The score for each section Is derived from the highest item 
checked (in the five poinf scoles the rating checked is multiplied by two). Results ore recorded on the 
Communication Do to Sheet (poge 9) with on oppropri ate comment. 

The scales are orronged so that they may be used over four successive evaluations, allowing for a 
quick visual assessment of progress. Ordinarily only rfie initiol ond the final assessment would be tronj- 
f erred to the Data Sheet, (w.g. - final ossessment before graduation or tronsfer to onother facility.) 

The \cales, with the exception of intelligibility, ore constructed In a developmental series of 
graduated :J^ills based on reodily observable languoge function. Intelllqibility is rated in terms of com- 
prehensibl li fy on*'' Ttlcu lotion , 



A ppend! X / 

PH ICA L F UNCr!Q>jlNC AND SELF-HELP SKILLS Profile P. 12 

Fni-i secriopr wan de/iscd in accordonce with stcndords of evalu':;tion in use by physical and occupc- 
rionol therapi-»M and i-, orimarily intended for their use. It is divided into tv/o main areas: I. Physical 
Functional Status, and II. ^\o tor-Development and Self-Help Skill s. Under Physical Functional Status is 
i7ic1u3ed 1. Gross -Mo tor Skllfs, 2. ^onge of Motion , and 3. Musc e Strength . 

Gro-;:.-Motor SklM. i- iudes I. Mot Activiti^ '-., 2. Wheoi .Hat," AcfivItTes , and 3. Amoulation 
Status . 

rnt- section on NAotor-Devr^lnprnent and Self -Help Skills Is based on o standard test. The Motor- 
D+^vetoprnenr Teit, in common j'.e Dy occupational therapisrs. It /I eld*, scores in terms of age norms in 
or*^'. !; itecJ orTlfv* Profile, ciru', in addition, yield', an over-all functional age -level. Ai in other are OS 
of ?he Profile, there t^* space orovided for tvw^o successive evaluations. 

rru% ".ection of the Profile wos devised primarily for physically hondl copped children where medical 
personnel were oxpec^ed to be Involved in ^-valuations. However, it con also be of use in settings where 
medical personnel Connor be directly invol ved or wi th children who ore not primori ly physically hondi copped. 

For 'xomple.. i^" 'J ♦'eocher fills out this section of the Profile, no quantitative scores would be used, 
but the teocher could mokf? descriptive comments under rr.c y sections.* For example, under Ambul rtion 
Status, -►he might note whether the child had o normal goir r walked with a limp, also whether or not 
the chi Id hod difficulty running, -ouldjump, etc. Similarly, under Self-Help Skills , the richer could 
note whether a child ^as abl--? to out on and zip up nis own jacket, feed himself, etc . Thus, while not 
being -.coroble, this section ..ouki still be used For both notinq areas v^here the child needs help ond for 
charting rhe child's Dro<)ress qualitatively. 



>Or AL-EMOnONAL DEVELOPMENT - DATA "jtiilJ Profile P. 13 



Tn'i'. '■,t?ction, reflecting socio I odoptotion and ??motioral ocijustment within the ichool setting, is 
comprised of Adoptive Behavior and Maladaptive B*?hovIor. Ecjcn of these is, in turn, broken down Into 
foc'v -J fjects, under Adaptive ^havior Is presentcjd 1) Socialization, 2; Emotional Tone and Stability, 
3 Eqo-f- jnc tion, 4) Attention. Under N\a\odaptl v^ Behavior is 1) Violent and- or Destructive, 2) Anti- 
Social '7-ci/or Rebellious. 3) Wlthdrawol, 4) Stereo-^/ped on<j, or Inappropriate. 
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The secHons on Range of Motion and Muscle Strength con only be filled out by medical personnel and 
would be left blonk if no medical personnel are available. 
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tach of mo mbiecnom hoi o correipooding scote, th« scores from which ore recorded on the 

SocIol^EmoriortQl Doto She*r, A rorol jcor« ii obroined for bofh AdopHve ofKi MotodopHve Behovior 
which help:! gJv<s an overall indication of adc^fion and can be u^ed for comporofivfr purposes to chort 
progreii. Aa in rhtu prevJoui ureas, the Oafo Sheer h divided into iV^^o sectloni ^o allow for an inifial 
aUe5&m«nr and a re-tsvoluuMon . 

The iurnmory >fak*menr rhe borrom of thts pu<*je is for rhr pvrpOJe of puliincj rogether both rhe 
quolirorive jnd qucnrirarivc dcjto to present a comprt'/u-riil vt^ pichjre of fhe cfiildS adjuifmenr ond ro nofe 
arecja of irrefHjrh and /^eol^ne^^, wh^^rti h^fp is rH;eded, s^rc. In Vftrttin<j5 where clinical personnel is avail- 
able, rhey ^ni^Jh^ h)e v.<pr,rc rr-'i fo bt; r*^u/ ;:>->tbIt; Tor r .xr»-'ul<.itif ^f-'i iufomory. 

SOCIAL-EMO^IO^iAL SCALES 



Fnere are four sr.ale^ for AJapfi ve Behovior: I) Socially. .ri jn, 2) Ernorionol Tone and SrqbiKfy, 
3) Ego -F'jncri on, ^- Arrcnhon. Tne Four vcale-i for Maladaptive Behavior are; 1) Vio lenr/Destruc h ve , 
2) Anfi -Social ond Scbellioir., 3) vVi ^f^drav/al , 4) Srereo^/pod end Inaporopriare . 

In conifrucriny rheie ^cale^ if wo-, clfor that ad ju'.rrr en r oij nor rt-odily lend il^elf to developmenfol 
grodient?, ^-specially in the oitie'Sirnen t of moladapti ve or i nappropriafe b*rhavior. However, we did moin- 
^ain our conv»?nrion dF .coring from ci low r jero t<j hiyh of 10. and, O'. far oi possible, atrenpr ro 
arrancje the Jev^riprive i temi In procJre^5i ve? ';reps. 

In >»l.;crinij if'iO'i to be covered -jruj hooding specific behovior to be •'a ted, we developed a 
fromework t-y which rtiocneri jr other per'.onrel could reflect a cor^prehenii v*j picture of the child 
through record! rxj reodily ob-iervur 'M^novior rather than throu^jh generalizations. 

All 1 rems /^hi ch (jpply /%'ithln each ^cole ore checked. They are weighted accordin^j to their fre- 
quency of occurrence, "Rarely " yielding ont; point, "Usually" /leldinq two points, (If a specific behav- 
ior i', not ob'.erved the item !'> r^ot checked.) The :,cale*. are corrpcied of eitfier five or ten Items. V/hen 
there ore t*;n i temi the total icore ri jbrainetJ by di viding the t»*jtal number of points earned by two. 
When there are only five items the tofof ;core is equal to the total number of points earned, 
"Attention '* differ-; from the other scales in that it can be rated pro«^re5sively . Therefore, only the 
highest Item cjpplicable Is checked, fhis scale ronges from o low of zero, representing no obility to 
sustain Focos, to a high of ren which represents sustained goal-directed activity. As there are only five 
steps, rhe icoled score is two times the item number check^-f. 

The vcales are .et \jo io thot -hey may be used For two 'successive ♦.'valuations facilitating assessment 
of progress. The scores are then f-^ntered on the socio I -emotional data sheet. 

At r^e end of these ;cales there Is room for Teacher's Comment, Here a teacher might sum up his 
tmprcs'iions of a child and nofe ipecific recommendations, etc. FKis is not Intended as a substitute for the 
more omprehersi vf summary itotement on the data sheet, fhe cor^ments mode often supplement and 
cnnch the scale<i Information. It is also useful for teach- to Jot ::own specifics of behovior next to the 
particular items checked ^n the scales. 
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APPENDIX B 

ACHIEVEMENT SCALES - COWESPONOING AGE AND GRADE LEVELS 



In do v« loping rfi* Achtevemen f Scales^ w« aff«mpte<i^ a% far as possible^ fa have tht groduofed 
trepi withirr Hie Scales correspond to progreuive oge and grode nonm. To establish tf>ese norm^ we con- 
igltod a vortety of source moterial. We alio conferred wifh teoche**^ who ore ocfively engoged in early 
childhood education. Among offier re^urce moferial we used developmenrol studies such as those con- 
ducted by Gessei! and by Gate! I and stondordlzed eorly childhood tests such as the Merrill-Palmer, the 
Sfanford-Binet and tfie Wide-Ronge-Achievefnent Tests.* 



WRITING 



0. ^k> obitify fo hold pencil Of crayon 

1. Scribbles 

2. Can copy verticol line or circle 

3. Zon copy ^^o let fen 

4. Can copy ni:P^-* 

5. Recoijni iobly wriN?-; f\r\t name 

(Correcr spelling - without model) 

6. Con copy ihort words 

7. Writers at lecnt three word^ 

t Correct spelling - without model) 

3. Writes at I cost ren word% 

<Corr*?cf 'iDolling - without moJ-?!) 

9. Arf^oni rvj^uMy .:(^bin***i ^<vo or more word's 

10, Writers t^/vQ or ^ore r».?lat«?d ien^'cnces 



Age 

I 2-2 yrs. 

3 - 3 1 yrs, 

4- 4 1; yn. 



5-51 yrs. 



iU6 



yrs. 



6 yrs. 
6 ^ yrs . 

6^7 yn. 

7-7;. yrs. 
7U8 yr^. 



Grade 



Pre- Kg. 
Early Kg. 

High Kg . -Beginnir>g 1st 

Early 1st 
Middle 1st 

Middle to upper Ist 

Early to middle 2nd 
Middle to upper 2nd 



^ * For a co#T>pl♦^^e list of source moteriol, see BibI iograpby 
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READING 



Age 

0. Cannot recognize or {denHfy simple concrefe — 

pktvm {e,g,, boy, hoosa^ eft*) 

1. Can recognize and idenHfy simple concrete 2-2i 

picKKe* (e.g., boy, Kooie, etc.) 

2. Abfe to interpret limple action in pictures 3-3 t 
3> Matches ba^ic shopes 4*4^ 

4. Matches letters 5-5i 

5. A^tcKes short words 5i-^ 

6. Nomes of least 10 It^ften 6 

7. Can identify 10 or more words 6i 

8. Reoti-; primer stories 65-7 

9. Has a sight vocabiiiory of at least 25 words 7-7^ 
10, Reads books mid^^lr* to upper 2nd grode level 7^-6 



Grode 



Pre-Kg. 
Early Kg, 

High Kg. -Beginning hf 
Early ]%f 
Middle Ist 
Middle to upper Ist 
Early to middle 2nd 
Middle to upper 2nd 



NUMBER CONCEPT 



Srep 




Age 


Grode 


0. 


No number concept 






K 


Hos concept of one (gives just one block 
on request) 


2J-3 




2. 


Conceptualizes big and little in comparisons 


3-3i 




3. 


Conceptualizes more versus less In comparisons 


3i-4 




4. 


Counts two objects (hands two blocks on request) 


4-4; 


Pre-Kg. 


5. 


Counts five objects 


4U5 


Pre-Kg, to Kg. 


6. 


Mentally odds one to a number up to 5 




High Kg.-Beg:nntng 


7. 


Knows number facts In odditton through 5 


6-61 


Eorly to middle Isfr 


8. 


Knows number Focfs in subtroction through 5 


6^-7 


Middle to upper Ist 


9. 


Knows number facts to ton in simple addition 
and subtrocfion 


7-7; 


Early to middle 2nd 


10. 


Beginning concept of multiplication 


7U8 


Middle to upper 2nd 
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lis 






erode 


0. 


^4l> cor>c«pr Hme 


^ 




1. 


ConctrpKhotUiM now venus later 


2-2i 




2. 


Und^nfondi concept of doy and nighf 


24-3 




3. 


Con hiM how old he U (in years) 


3i-4 


_ 


4. 


Conceptvollses fodoy, tofnorrow and /es^erdo/ 


4-4i 


Pre-Kg. 


5. 


Recognises doily school routines 




Pre-Kg. to Kg. 


6. 


Differentiahes week-days from week-ends 




Eorly-Kg. to middle-Kg* 


7. 


Names days of the week in order (by rote) 




Early to middle Isf 


8. 


Tetb time in hour units 


6^-7 


Upper 1st 


9. 


Associates hours of the day with spcrciflc 
activities 


7-7i 


Eorly to middle 2nd 


10. 


Knows cycle of the week (I.e., which day 
follows ofKl precedes which) 


7i-8 


Middle to upper 2nd 




10 
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